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ABSTRACT

Academic resilience is a protective factor in the educational process and maintains
academic motivation and perseverance under difficult conditions. To increase
students' academic resilience, it is necessary to study and analyze the causes and
factors that affect academic resilience. The present study was conducted to
investigate the structural model of the mediating role of achievement motivation in
the relationship between social support and students' academic resilience. The
research design was correlational, using structural equation modeling. A total of 456
students completed the research instruments, including the Academic Resilience
Inventory (Samuels, 2004), Achievement Motivation Questionnaire (Hermans,
1970), and Multidimensional Scale of Perceived Social Support (Zimet et al., 1988).
The results showed that social support significantly explained academic resilience
and achievement motivation, and achievement motivation significantly explained
academic resilience. Achievement motivation also played a mediating role in the
relationship between social support and academic resilience.
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EXTENDED ABSTRACT

Introduction

Resilience is one of the constructs of interest in positive psychology
(Coronado-Hijon, 2017) and is a process that enables recovery or adaptation
in the face of adversity (Verdolini et al., 2021) and plays an important role in
coping with life circumstances, mental health and optimal performance
(Konaszewski et al., 2021). In educational situations, Marsh et al. (2022) have
defined academic resilience as a predictive construct that increases learners'
perseverance in academic matters and helps them remain resilient in the face
of disruptive factors. According to them, achieving academic resilience is the
basis for achieving academic and educational goals. Learners who have low
academic resilience are vulnerable and lack the necessary motivation and
strategies to turn stressful situations into opportunities. These students
magnify their problems and consider themselves victims of circumstances
(Rakhshandeh Abarghoee et al., 2022). Other studies have also shown the role
of academic resilience as an effective factor in improving academic
performance and achieving educational success (e.g., Bester & Kuyper, 2020;
Choo & Prihadi, 2019; Fang et al., 2020; Hwang & Shin, 2018). Identifying
factors affecting academic resilience is essential for preventing academic
failure and improving students' academic standing (Baniani & Davoodi,

2021).

Academic resilience, like other psychological constructs, does not result
from the influence of a single variable but is shaped by various factors. In this
context, Morales (2010) argues that resilience cannot be examined only as a
single variable, but groups of factors need to be examined simultaneously to
test hypotheses about their interrelationships. In a qualitative study, he
divided the protective factors of resilience that lead to academic progress into
two general clusters. The first includes the desire to move to a higher
socioeconomic class, caring staff in educational settings (schools and
universities), a sense of commitment to race and ethnicity, and a strong future
orientation. The second cluster includes persistence, strong work ethic, high
self-esteem, internal locus of control, attending schools outside one's
designated area and high expectations of parents.

Resilience and social support
In line with the study of Morales (2010) in the classification of factors related
to resilience, the relationship between social support and resilience has been
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demonstrated in many studies. Social support refers to the perception and
reality of being cared for, receiving help from others, and belonging to a
supportive social network (Zhou, 2014). Social support encompasses help
from various sources, such as family members, friends, classmates, and
community members, and beneficial interactions that help a person feel better
(Bilgin & Tas, 2018). According to Zimet et al. (1988), the three main sources
of social support include family, friends, and significant others.

In this connection, another group of studies emphasizes the relationship
between achievement motivation and resilience. Achievement motivation is
an effort to overcome obstacles, exert control, and complete tasks with greater
speed and better quality (Tao & Li, 2014). People with a strong need for
success measure themselves against specific goals, have moderate risk
tolerance, and prefer individualistic activities (Boyatzis, 2017).

Research Question(s)

Does achievement motivation play a mediating role in the relationship
between social support and academic resilience?

Literature Review

In many studies, a significant relationship between social support and
resilience has been shown. For example, Dey and Amponsah (2020) showed
that support received from significant others is a predictor of resilience. To
explain this relationship, Bilgin and Tas (2018) argue that social support, as
a buffer, reduces the adverse consequences of negative events. Rachmawati
et al. (2021) also showed that social support strongly contributes to resilience
and has a substantial impact on academic resilience. Brown (2008) found that
racial socialization and receiving social support predicted the academic
resilience of African American students, and receiving social messages and
understanding that one has social support accounted for the largest proportion
of variance in African American students' resilience scores. Liang et al.
(2022) also showed that social support is one of the significant variables
related to resilience. Yamamoto et al. (2023) showed that support systems
may play an important role in developing students' resilience, and factors such
as family and society play a role in developing children's resilience. Research
by Tyler et al. (2020) showed that higher levels of social support are
associated with increased resilience. Warshawski (2022) showed a positive
correlation between resilience and social support. Yu et al. (2023) showed
that social support has a direct and indirect effect on the quality of life through
the mediation of resilience. Srivastava and Barmola (2012) showed that
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people who communicate closely with friends and relatives are better able to
avoid illness and recover sooner than those who are in interpersonal isolation.
In this connection, another group of studies emphasizes the relationship
between achievement motivation and resilience. Baniani and Davoodi (2021)
showed that achievement motivation significantly predicts students' academic
resilience. According to the findings of this research, 15% of the variance in
students' resilience was explained by achievement motivation. Pineda et al.
(2022) also showed that resilience mediates the effect of social support on

loneliness and quality of life.

On the other hand, studies have shown that social support is also related to
achievement motivation. McClelland describes achievement motivation as an
attempt to overcome obstacles and exert control and to complete work with
greater speed and better quality (Tao & Li, 2014). Lin et al. (2023) showed
that social support increases students' motivation to learn. Oktasari (2017)
also showed that learners' perceptions of teachers' social support are one of
the factors influencing achievement motivation.

Methodology

The research design was correlational and used structural equation modeling.
Based on Wolf et al. (2013) regarding sample size for structural equation
modeling, 456 students at the University of Birjand, Iran, were selected
through random sampling and completed the research questionnaires online.
The demographic characteristics of the sample were as follows: 65.8% female
and 34% male; 80.5% aged 18-25 and 7.7% aged 25-30; 74% undergraduates
and 23.4% graduate students; in terms of economic status, 34.4% below
average, 56.8% average, and 1.8% above average; 80.5% urban residents and
16.7% rural residents; 93% with living fathers and 95.8% with living mothers;
in terms of parents' education, 32.8% primary education, 15.9% lower
secondary education, 26.1% diploma, 23.4% bachelor's degree, 4.9% master's

degree, and 0.5% doctorate.

The participants were free to participate in the study and complete the
questionnaires voluntarily. The personal information of the participants was
not recorded and the questionnaires were electronically coded for analysis.
Data were collected using three questionnaires: Academic Resilience
Inventory (Samuels, 2004), Achievement Motivation Questionnaire
(Hermans, 1970), and Multidimensional Scale of Perceived Social Support
(Zimet et al., 1988).
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Conclusion

The results showed that social support significantly explains academic
resilience and achievement motivation, and achievement motivation
significantly explains academic resilience. Achievement motivation also
plays a mediating role in the relationship between social support and
academic resilience.

The findings showed that there was a significant positive relationship
between social support and academic resilience and its components
(communication skills, future orientation, and problem-focused positive
orientation). There was also a significant positive relationship between the
components of social support (support from significant others, family
support, and support from friends) and academic resilience and its
components (communication skills, future orientation, and problem-focused
positive orientation). This finding is consistent with those of Uzun (2023),
Fang et al. (2020), Kumi-Yeboah (2020), Yamamoto et al. (2023), Liang et
al. (2022), Patel et al. (2023), Novara et al. (2023), Ebrahim and Alothman
(2021), Zhao et al. (2022), Chen et al. (2021), Dey and Amponsah (2020).

The findings showed that there was a significant positive relationship
between achievement motivation and academic resilience and its
components. These results are in line with the findings of Baniani and
Davoodi (2021). Achievement motivation is an effort to overcome obstacles
and exert control and complete work with greater speed and better quality
(Tao & Li, 2014). People with high achievement motivation are highly
committed to solving problems and achieving success. Even failure in doing
the work does not prevent them from striving to achieve their goals.
Researchers believe that achievement motivation is initially influenced by the
individual's experiences in the family, but gradually and as a result of gaining
new experiences, motivation and success interact. People with high
achievement motivation do not enjoy success in easy tasks; rather, they find

success in challenging tasks that require some risk appealing.

In addition to achievement motivation, it is also necessary to consider the
motivation to avoid failure. It seems that achievement motivation provides a
strong and effective internal motivation for a person, which encourages
appropriate planning to overcome obstacles and successfully pass through
critical situations, and to strive to achieve academic goals. A person with high
achievement motivation does not easily give up in the face of adversity when
pursuing a goal and persists in striving to meet high standards. People with
high achievement motivation possess much of the capacity needed to endure
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hardship and remain steadfast in critical situations. People who are more
motivated for educational activities have more control over the educational

situation.

On the other hand, motivated individuals' mastery of learning situations
reduces their anxiety or fear of failure (Baniani & Davoodi, 2021). It can be
said that being motivated as a driving force of behavior is the basis for striving
and insisting on goals, which is a characteristic of resilient people. Students
who have high academic resilience are more likely to continue their education
and benefit from programs that strengthen their social-emotional abilities

(Hwang & Shin, 2018).

Academic resilience refers to students' ability to overcome acute and
chronic risks, which are considered as major threats in the educational process
(Martin & Marsh, 2009). Fallon (2010) showed that anxiety and fear of failure
are negatively related to academic resilience. In explaining the support for the
first hypothesis, it can be inferred that achievement motivation and academic
resilience are two closely related elements in achieving success and attaining
goals; high achievement motivation contributes to persistence in the face of
external pressures. Therefore, these individuals may have greater academic
resilience and can deal with obstacles and problems in order to make progress

and attain high goals.

Social support refers to the types of help that people receive from others
and includes three categories of emotional, instrumental, and informational
support (Taylor & Seaman, 1999). Social support includes the support of
family members, friends, and important and influential people. Social support
provides a strong foundation for facing obstacles in education. According to
the buffering model, social support protects individuals against stressful
experiences and reduces their negative effects. In other words, tension can be
reduced through intimacy and social closeness. It seems that a person's firm
belief that they are a valued member of a group that loves and respects them,
cares about them, believes in their abilities, accepts their characteristics, and
supports them, particularly in critical situations, increases their resilience in
hardship and adverse academic conditions. The wider and deeper the range
and level of a person's communication with others, the greater its impact on
their resilience and its ability to help them face problems and crises
effectively. People whose social environment is rich in strong social
connections will have more academic resilience.
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Another finding of the current research was that there is a significant
positive relationship between social support and achievement motivation.
This finding is consistent with that of Oktasari (2017). Social support, as an
important and influential factor, provides a basis for developing various
aspects of personality. This construct provides a basis for changes in
individuals' goals, interests, and aspirations and strengthens their efforts to
achieve goals and fulfill plans. It seems that family, friends, and others in the
social environment provide appropriate models of achievement motivation
and, through acceptance and psychological and emotional support, strengthen

and guide individuals' achievement motivation.

According to the research findings, social support significantly predicts
academic resilience through the mediation of achievement motivation.
Although no previous study examining the mediating role of achievement
motivation in the relationship between social support and academic resilience
was identified, the results of this study indicate a positive mediating role.
Social support, in addition to having a direct positive and significant
relationship with academic resilience, also explains academic resilience
indirectly through achievement motivation. Therefore, to promote academic
resilience, particular attention should be paid to social support.
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