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Abstract

In the present study, with the aim of determining the effectiveness of
interventions based on emotional and social skills and identifying multiple
moderators in this field of study, the meta-analysis method was used. After
specifying the entry and exit criteria, intervention efforts based on emotional
and social competence programs were extracted from the databases, and in this
way, 30 studies and 162 effect sizes were selected for the final analysis. The
data of the present study were analyzed using the second edition of
comprehensive meta-analysis software (CMAZ2). The results of the data analysis
showed that the overall effect size of interventions based on emotional and
social competencies on teachers' emotional well-being was 0.598. Also, the
results of the analysis showed that there is a significant difference between the
effect size of the studied studies according to the gender of the participants, the
number of training sessions, and according to the components of the dependent
variable. In general, the results showed that although educational interventions
based on emotional and social skills have an effective role in increasing the
emotional well-being and reducing the psychological disturbance of teachers;
focusing on the explanatory role of some moderators such as the target
community, the nature of the dependent variables and the number of training
sessions has a decisive role.
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Introduction

The review of empirical evidence in the field of studies of emotional
and social empowerment of teachers indicates that the gender of the
participants, the nature of the dependent variables and the number of
training sessions on competence and emotional and social competencies
are among the most important moderators in the interventions based on
the improvement of competence. Emotional and social skills of
teachers. Therefore, in the present study, the researchers tried to
emphasize the role of a number of moderating variables in the process
of finding out the effectiveness of interventions based on the emotional
and social skills of teachers. The present study was conducted with the
aim of meta-analysis of the effectiveness of interventions based on
emotional and social skills in reducing psychological disturbance and
improving the emotional well-being of teachers. Also, the researchers
in the present study tried to test the effectiveness of emotional and
social skills training in the context of information on other variables
such as the gender of the participants, the nature of the dependent
variables, and the number of training sessions.

Literature Review

For most teachers, facing difficult and stressful situations in their
profession is inevitable (Granger and Sutherland, 2023). In the
meantime, many studies have emphasized that emotional and social
skills play a very important role in realizing the idea of psychological
empowerment of teachers and the subsequent development of the
quality level of their professional performance standards (Merida et al.,
2022). Therefore, considering that emotional and social skills, as
important and necessary indicators in the education and learning system
(Gilmore, 2015), play a decisive role in improving the psychological
and social skills of teachers. Then it is performed by students (Jennings,
Duelab, Oh, Rashid, Frank & Brown, 2019), the development and
promotion of intervention programs based on this category of
competencies and abilities is of considerable importance.

Methodology

In the present study, a meta-analytical approach based on the process
suggested by Hedges and Olkin (1985) was used to answer the research
questions. Also, to analyze the primary data, the effect size of the
studies, the combined effect size, along with two models of random
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effects and fixed effects, funnel plot, heterogeneity test, | square and
Cochran's index were used. To analyze the data obtained from version
2 of comprehensive meta-analysis software was used. The calculated
effect sizes were calculated using CMA2 software through the Hex-
Wolkin (1985) formula. The positive g-hedges (g s) indicate the
positive effect of the intervention and the negative g-hedges (g s)
indicate the negative effect of the intervention. According to Cohen
(1988), a 0.2 effect size is classified as small, 0.5 as medium and 0.8 as
large.

Findings

In the present study, 30 studies (162 effect sizes) were used to
investigate the effectiveness of teaching emotional and social skills.
The combined effect size with the random model in the studies where
the gender of the female participants was equal to 0.542 and the
combined effect size with the random model in the studies where the
gender of the male participants was equal to 0.723 and the combined
effect size with the random model was equal to 0.500 in the studies of
both sexes. Also, the effect size of emotional and social competence
training on positive emotions was observed to be higher. Finally, the
effect size in studies with the number of 7-4 training sessions equals
0.287, the effect size in studies with the number of 10-7 training
sessions equals 0.403, and finally, the effect size in studies with the
number of training sessions more than 10 sessions equal to 0.623 was
obtained.

Conclusion

The present study was conducted with the aim of investigating the
effectiveness of teaching emotional and social skills in reducing
psychological disturbance and improving the emotional well-being of
teachers. Data analysis was done by entering 30 studies and 162 effect
sizes. The meta-analysis results showed that the overall effect size of
emotional and social skills training on reducing psychological
disturbance and improving teachers' emotional well-being was equal to
0.591, which is considered a medium effect size based on Cohen's
classification. Based on the combined results of 30 researches and 162
effect sizes, interventions based on teaching emotional and social skills
have had acceptable effectiveness on teachers' emotional well-being.
The analysis of the causal model of the moderating effects of
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participants' gender, the type of dependent variable component and the
number of training sessions in the study context of the effectiveness of
emotional and social skills training showed the effect size of researches
involving the sample of male teachers compared to the sample of female
teachers. The effect size of the positive emotions component was higher
compared to the negative emotions component, and finally, the effect
size of the research conducted with the number of training sessions was
more than 10 sessions.
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